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Introduction
	 Following	 the	 mandates	 of	 state	 and	 national	
accreditation	 bodies	 and	 in	 keeping	 with	 what	 is	
considered	 best	 practices,	 teacher	 education	 pro-
grams	nationwide	require	students	to	engage	in	early	
field	 experiences	 as	 part	 of	 preservice	 preparation.	
Accreditation	 bodies	 such	 as	 the	National	 Council	
for	 Accreditation	 of	 Teacher	 Education	 (NCATE,	
2008)	suggest	that	field	experiences	be	implemented	
and	evaluated	as	a	means	of	fostering	development	





	 According	 to	 data	 from	 a	 joint	 survey	 by	 the	
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Placement Type in Early Field Experiences 
 	 	While	a	growing	body	of	research	documents	many	positive	effects	of	course-
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vectors	 (Chickering	&	Reisser,	1993):	first,	 striving	for	greater	 intellectual	and	
interpersonal	competence	as	they	interact	with	and	learn	about	the	children	and	
























	 The	data	 reported	below	were	drawn	 from	a	 larger	 archive	 collected	 from	
approximately	 500	 students	 enrolled	 in	 six	 undergraduate	 child	 development	
courses	at	three	state	university	campuses,	each	of	which	included	a	mandatory	








from	undergraduate	 students	 (N=335)	who	 completed	field	 experiences	 in	K-8	
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	 Matched	 pre-and	 post-field	 experience	 versions	 of	 a	 survey	 developed	 by	





















1. How do early field experiences contribute to prospective teachers’ 


































































































(2) Does the type of classroom where the field experience











Change in Career Goals by Placement Type
      Retention  Recruitment Attrition Not interested
School type
 Title I (n=265)   70.2     4.6   11.8  13.4
 Non-Title I (n=70)  65.7   11.4     4.3  18.6














Change in Confidence about Teaching as a Career Goal by Placement Type
 among Participants in the “Retention” Group
     Decrease  No change Increase 
School type
 Title I (n=184)   47.8  50.0  2.2
 Non-Title I (n=46)  15.2  80.4  4.3
Figure 1
Participants’ Expected and Actual Enjoyment
































Pre or Post Field Experience
Figure 1. Participants' Expected and Actual Enjoyment of 
Diverse and English Learners as a Function of Placement Type
Enjoyment working with 
EL's - Title I placement
Enjoyment working with 
EL's - Non-Title I 
placement
Enjoyment working with 
Diverse learners - Title I 
placement
Enjoyment working with 
Diverse learners - Non-
Title I placement
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Pre- and Post- Ratings by Placement Type
        Title I (n=265)   Non-Title I (n=70)
         Pre Post t  p  Pre Post t  p
Enjoyment (4 point scale)
 Culturally diverse learners 3.48 3.58   .872 .384 3.43 3.44   .173 .863
 English Learners   3.14 3.31 3.555 .000 3.03 3.33 2.734 .010
Career interest (5 point scale) 
 Culturally diverse learners 3.91 4.28 5.132 .000 3.90 4.22 2.801 .001
 English Learners   3.31 3.29  -.203 .840 3.25 3.41 1.075 .286
Figure 2
Participants’ Interests in Careers Working with Diverse



























Pre and Post Field Experience
Figure 2. Participants' Interests in Careers Working with Diverse 
or English Learners as a Function of Placement Type
Career working with 
EL's - Title I 
placement
Career working with 
EL's - Non-Title I 
placement
Career working with 
Diverse learners - Title 
I placement
Career working with 
Diverse learners -
Non-Title I placement






















(3) Does facility in a second language affect preservice teachers’


































Confidence about Teaching as a Career Goal by Language 
     Decrease  No change Increase
Language(s) spoken
 Monolingual English (n=103) 46.6  52.4  1.0
 Spanish-English bilingual (n=42) 31.0  69.0  0.0
 Other-English bilingual (n=80) 42.5  52.5  5.0
Figure 3
Participants’ Expected and Actual Enjoyment of Diverse































Pre or Post Field Experience
Figure 3. Participants' Expected and Actual Enjoyment of Diverse and 
English Learners as a Function of Language Background
Mono - Enjoy 
EL
Other - Enjoy 
EL
Span - Enjoy EL
Mono - Enjoy 
Diverse
Other - Enjoy 
Diverse
Span - Enjoy 
Diverse














preparation	of	 teachers.	We	examined	 the	 impact	 of	 early	field	 experiences	on	






Participants’ Interest in Careers with Diverse






















Pre or Post Field Experience
Figure 4. Participants' Interest in Careers with Diverse or 
English Learners as a Function of Language Background
Mono - Career EL
Other - Career EL
Span - Career EL
Mono - Career Diverse
Other - Career Diverse
Span- Career Diverse

















Pre- and Post- Ratings by Language Group
Monolinguals (n=146)
     Pre Post t p 
Enjoyment (4 point scale)
 Culturally diverse learners  3.35 3.45 1.766 .080 
 English Learners  3.00 3.25 3.691 .000 
Career interest (5 point scale) 
 Culturally diverse learners  3.68 4.06 4.041 .000 
 English Learners  2.93 3.08 1.368 .173 
Spanish-English Bilinguals (n=70)
     Pre Post t p
Enjoyment (4 point scale)
 Culturally diverse learners  3.60 3.53 -.942 .350
 English Learners  3.49 3.44 -.628 .533
Career interest (5 point scale) 
 Culturally diverse learners  3.98 4.50 3.122 .003
 English Learners  3.95 3.85 -.585 .561
Other-English Bilinguals (n = 114)
     Pre Post t p 
Enjoyment (4 point scale)
 Culturally diverse learners  3.53 3.54  .159 .874 
 English Learners  3.04 3.30 3.037 .003
Career interest (5 point scale) 
 Culturally diverse learners  4.09 4.39 3.009 .003 
 English Learners  3.41 3.30 1.037 .302
Meeting the Need for K-8 Teachers
134










checks”	and	may	want	 to	 facilitate	experiences	 that	more	effectively	challenge	





































































































1.	To the degree that conditions in contemporary schools may be quite different 
from what prospective teachers experienced themselves as young students, 
how much of a “dose of reality” should the field experience provide?	
2.	To the degree that many public schools afford prospective teachers 
the opportunity to work with children from circumstances different from 
those in which they grew up (culture, ethnicity, socioeconomic status), 
what sorts of measures will be incorporated into the field experience to 
assist participants in reflecting on their attitudes about and commitment 
to working in such diverse environments?	
3.	Similarly, to the degree that many public schools afford prospective teach-
ers the opportunity to work with children with limited English proficiency, 
what sorts of measures will be incorporated into the field experience to 
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assist participants in reflecting on their attitudes about working in such 
language environments? And what measures might be considered curricu-
lum-wide, such as requirements that prospective teachers become more 
familiar with key constructs pertaining to second language acquisition 










desire	 to	 teach,	 encourage	 their	 reflection	about	career	goals	and	commitment,	
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